ABSTRACT
Considering those functions of language, people study language both formal or in class and informal or outside the class. In countries where English is neither the first nor the second language, it is taught or learned as the first foreign language for practical necessary uses of communication.
In educational English has been choosen as one of the subject that should be mastered by the student; in junior high school, senior high school, and university level. In Indonesia teaching English focuses on four basic skills, namely; listening, reading, speaking and writing(curriculum, 2013) but students are hoped to be able to communicate with native speaker or people who can use English in their activities, in school the student are expected to use English actively in vocation filed, many students of enthusiastically are selfishly or thought materials mechanical way.
They were boot helped with aids or certain conversation aids that can help them to understanding the lesson, easily so the will be stick for a long time in their mind.
In order to discuss the teaching and learning of conversation, it is necessary to first describe what is meant and what is not meant by the term conversation. In (Donaldson, 2011:7) Conversation is Not a Neatly Defined Genre of Language.
There is no single set of circumstances, rules, or divisions that can box up conversation, although many have tried to create classification systems that automatic and unconscious behaviour. Nevertheless, either conscious or not, it necessarily serves some basic functions which may be beneficial in language learning environments. These functions are listed as topic switch, affective functions, and repetitive functions by Mattson and Burenhult (1999:61) .
Many teachers, who are in favour of the applications of communicative techniques in the language teaching environment, oppose any form of native language use during classroom instruction. Contrary to this, supporters of the use of native language in the form of code switching, suggest that it may be an effective strategy in various aspects. Following the ideas of these two parties, some weak and strong sides of the use of code switching in foreign language classroom settings will be mentioned with a critical perspective. Cook (2002:333) handles the subject matter considering multilingual classrooms in saying that the application of code switching in classes which do not share the same native language may create problems, as some of the students (though few in number) will somehow be neglected.In supporting the existence of code switching in language classrooms, Skiba (1997:23) suggests that in the circumstances where code switching is used due to an inability of expression, it serves for continuity in speech instead of presenting interference in language. In this respect, code switching stands to be a supporting element in communication of information and in social interaction; therefore serves for communicative purposes in the way that it is used as a tool for transference of meaning.
The Conversational Structural of Code-switching and its Social and Natural Embeddednes
From earlier and more recent research we know :
1.
That code-switching is related to and indicative of group membership in particular types of bilingual speech communities, such that the regularities of the alternating use of two or more languages, within one conversation may vary to a considerable degree between speech communities, and 2. That intrasentential code-switching, where it occurs, is constrained by syntactic and morphosyntactic considerations which may or may not be of a universal kind.
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The central research question of the first type of research is how language choice reflects power and inequlity, or is an index of the rights and obligations attributed to incumbets of certain social categories. The second tradition usually adresses the question of syntactic constraints from within the framework of a particular grammatical theory (Auer, 1998:5) .
In bilingual conversation, the nation of a language negotation sequence is supposed to capture all those stretches of talk in whih participants do not agree on one common language-of-interaction.
The Functions of Teachers' Code Switching
According to Hymes (1962:50) , there were five basic functions about codeswitching/mixing. In the following the researcher analyzed the teacher's teaching in this course based on Hymes' framework.
(1) Expressive Functions
The teacher used code-switching to express the emotions. Chinese words are often inserted to express the true feelings.
(2) Directive Functions
Generally speaking, this function is used in a situation where a speaker wants to direct someone. This function can get the listeners' attention. In addition, this function often occurred in both social equals and social unequals. According to Hymes, there are two subcategories: (a) direction / persuasion and (b) social exclusion.
(3) Matalinguistic Functions
It includes the definition of terms, paraphrasing others' words, and some metaphors. Especially metaphors exist between equals but other functions can exist between equals and unequals.
(4) Poetic Functions About poetic functions, it means that during the conversation, the speaker inserted some jokes, stories, some poetic quotations into an English-based conversation.
(5) Referential Functions According to Chen's (2003:15) explanations, referential function has following categories. The first one is terms that lack readily available in the other languages. The second one is terms that lack semantically appropriate words in other languages. The final one is that terms with which the speakers are more familiar in L1 than in L2.
The teachers' use of code switching is not always performed consciously; which means that the teacher is not always aware of the functions and outcomes of the code switching process. Therefore, in some cases it may be regarded as an automatic and unconscious behaviour. Nevertheless, either conscious or not, it necessarily serves some basic functions which may be beneficial in language learning environments. These functions are listed as topic switch, affective functions, and repetitive functions by Mattson and Burenhult (1999:61) . In order to have a general idea about these, it will be appropriate to give a brief explanation about each function.
In topic switch cases, the teacher alters his/her language according to the topic that is under discussion. This is mostly observed in grammar instruction, that the teacher shifts his language to the mother tongue of his students in dealing with particular grammar points, which are taught at that moment. In these cases, the students' attention is directed to the new knowledge by making use of code switching and accordingly making use of native tongue. At this point it may be suggested that a bridge from known (native language) to unknown (new foreign language content) is constructed in order to transfer the new content and meaning is made clear in this way as it is also suggested by Cole (1998:10) "a teacher can exploit students' previous L1 learning experience to increase their understanding of L2".
In addition to the function of code switching named as topic switch, the phenomenon also carries affective functions that serve for expression of emotions.
In this respect, code switching is used by the teacher in order to build solidarity and intimate relations with the students. In this sense, one may speak off the contribution of code switching for creating a supportive language environment in the classroom. As mentioned before, this is not always a conscious process on the part of the teacher.However, one may also infer the same thing for the natural occurrence of code switching as one can not take into guarantee its conscious application if the Maori example given in section II is considered. Another explanation for the functionality of code switching in classroom settings is its repetitive function. In this case, the teacher uses code switching in order to transfer the necessary knowledge for the students for clarity.
Following the instruction in target language, the teacher code switches to native language in order to clarify meaning, and in this way stresses importance on the foreign language content for efficient comprehension. However, the tendency to repeat the instruction in native language may lead to some undesired student behaviours. A learner who is sure that the instruction in foreign language will be followed by a native language translation may loose interest in listening to the former instruction which will have negative academic consequences; as the student is exposed to foreign language discourse limitedly (Sert, 2005: 1).
The Functions of Students' Code Switching
As it is the case for teachers' code switching, the students also are not always aware of the reasons for code switching as well as its functions and outcomes. Although they may unconsciously perform code switching, it clearly serves some functions either beneficial or not. Eldridge names these functions as:
equivalence, floor-holding, reiteration, and conflict control (Lee, 2010:8) . The first function of student code switch is equivalence. In this case, the student makes use of the native equivalent of a certain lexical item in target language and therefore code switches to his/her native tongue. This process may be correlated with the deficiency in linguistic competence of target language, which makes the student use the native lexical item when he/she has not the competence for using the target language explanation for a particular lexical item. So "equivalence" functions as a defensive mechanism for students as it gives the student the opportunity to continue communication by bridging the gaps resulting from foreign language incompetence. The next function to be introduced is floorholding.
During a conversation in the target language, the students fill the stopgap with native language use. It may be suggested that this is a mechanism used by the students in order to avoid gaps in communication, which may result from the lack of fluency in target language. The learners performing code switching for floor holding generally have the same problem: they can not recall the appropriate target language structure or lexicon. It may be claimed that this type of language alternation may have negative effects on learning a foreign language; since it may result in loss of fluency in long term. The third consideration in students' code switching is reiteration, which is pointed by Eldridge as: messages are reinforced, emphasized, or clarified where the message has already been transmitted in one code, but not understood (Sert, 2013:4) . In this case, the message in target language is repeated by the student in native tongue through which the learner tries to give the meaning by making use of a repetition technique.
The reason for this specific language alternation case may be two-folds:
first, he/she may not have transferred the meaning exactly in target language.
Second, the student may think that it is more appropriate to code switch in order to indicate the teacher that the content is clearly understood by him/her. The last function of students' code switching to be introduced here is conflict control. For the potentially conflictive language use of a student (meaning that the student tends to avoid a misunderstanding or tends to utter words indirectly for specific purposes), the code switching is a strategy to transfer the intended meaning. The underlying reasons for the tendency to use this type of code switching may vary according to students' needs, intentions or purposes (Mati, 2013: 10) .
Additionally, the lack of some culturally equivalent lexis among the native language and target language--which may lead to violation of the transference of intended meaning--may result in code switching for conflict control; therefore possible misunderstandings are avoided.
RESEARCH METHOD
The method used in this research is descriptive qualitative method. Where the dataare described objectively or based on the fact. This method used to describe the function of use Code-switching between the teachers and the student of the conversation class and the efectiveness of use Code-switching between the teachers and the student of the conversation class. Gay (1976:189) states that descriptive involves collecting date in order to test hypothesis or answer concerning the current status of the subject of the study.
There are two variables in this research, namely code-switching of the conversation class and the teachers and the students.
1.
Code-switching of the conversation class, is important to use for making the teachers explain about material and student easy to know about their material.
2.
The teachers and the students refer to their capabilty to use codeswitching in their converastion.
The population of the research is thesecond grade at SMAN 1 Tombolo Pao in 2014/2015 academic year. There are 3 classes those are one class IPA and two class IPS. Class IPA consists of 36 members of students, IPS 1 consist of 33 members and class IPS 2 consist of 38 members of students. So the total number of students is 104students.
In this research, the researcherused cluster random sampling, where the sample was be choosen as group rather than individuals. In determine the sample; the researcher do the following steps:
a. The researcherwrotethe name of the one class in piece of paper.
b. The researcher was roll the paper.
c. The researcherput the four papers in the glass.
d. The researcher shaked the paper and take one of them.
The instrument that was used in this research are observation and interview.
Observation used to find out the how many times the teachers use code-switching in the class and how many students use code-swiching. In this way the researcherwaswrite how many times teachers and students use code switching in conversation, the reseacher also write if the teachers and the students use code switching,and the researcher also use interview to the teachers to know functions and what kinds of code switching they are used in teaching English.
FINDING AND DISCUSSION
Findings
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The finding of this study answered the problems of this research which included kinds and functions of used Code switching in conversation class. Code switching was practiced by the English teacher in order to build intimate interpersonal relationships among English teacher and students in English conversation in the classroom.
Result from Observation
From the observation the researcher finds functions of used code switching in conversation in the classroom by the teachers and the students. T: … no more ideas, anak-anak sebaiknya saya lebih bangga kepada kalian yang seharusnya membuat lima kesalahan karena menjawab lima kali, daripada kalian yang membuat nol kesalahan karena sama sekali tidak pernah menjawab, ya ('the students should , I was gladder to the students who should make five mistakes doe to answer five times rather than the students who made no mistakes because they never answer at all, yeah'). D-23
Sn: Silent.
T: can you see things behind the screen?
S: no, Sir.
T: I can, you must wear glasses, makanya hati-hati kalau bicara dengan orang yang berkaca mata ya?('So, be careful if you spoke with the people who was wearing glasses, yeah') D-24.
Result from Interview
Details on the functions of code-switching conducted by each teachers are presented in the next discussion. Interview from the teachers. Answer: The function of code switching is can make the students easy to understand the material. D-28
Question: How efective of using code switching in teaching English?
Answer: Code switching very efective in teaching English because the students easy to understand the material and the students can be active in learning. D-29
Question: Did you feel using code switching in teaching code switching can help you in teaching?
Answer: Yes, because with using code switching make me more than esay to give material to students and students easy to understand the material. D-30
And the data from interview for the students. … no more ideas, anak-anak sebaiknya saya lebih bangga kepada kalian yang seharusnya membuat lima kesalahan karena menjawab lima kali, daripada kalian yang membuat nol kesalahan karena sama sekali tidak pernah menjawab, ya ('the students should , I was gladder to the students who should make five mistakes doe to answer five times rather than the students who made no mistakes because they never answer at all, yeah'). Therefore, the code that is used by English teachers in conversation class not only serves for the purpose of implication input, but also has the purpose of pedagogical. As the results of his research, (Merritt in Mujiono, 58: 2013) , who found that school teachers in Kenya doing instead of code between languages to focus the attention of students, conduct a clarification as well as emphasizing the material being taught. Referring to the results of the research, that for various reasons the use of the code by the Teachers in language teaching and learning process of the SMAN1 Tombolo Pao, then the use of the code, which is the first language of the students is still very necessary. Learner motivation can be raised with the use of their first language to describe those parts of the language that it is difficult to understand if the language described in English. Language and cultural differences are sharp enough among language grammar aspects of English with first language learners can be offset by a systematic explanation using a language mastered by learners. describe those parts of the language that it is difficult to understand if the language described in English. Language and cultural differences are sharp enough among language grammar aspects of English with first language learners can be offset by a systematic explanation using a language mastered by learners.
CONCLUSION
Regarding to the findings, the results show that the English lecturers employ English,and Indonesian during English conversation in the classroom. Based on the analysis of data obtained from the participants of this study, the results reveal nine reasons for code switching practices according to beliefs of the participants.
Those six reasons include (1) to make questions, (2) unpleasant feeling, (3) to strengthen request or commond, (4) repetition used for clarification reiteration of a message, (5) to give advice, (6) to create humor. And the students used code switching in conversation class to maked they esay to speak English and understand what they want to say in English.
Switching from English to Indonesian or other languages can also be 
